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In September
– by John Ormond –

A

On screen, based on learners’ suggestions, the marker pen could be used to rearrange 
the prose version (or learners could use their own copies). The different effects 
achieved may be considered before the poet’s version is shown on screen. This should 
prompt further discussion of the effects achieved by the poet.

B

‘The golden month’ of September. Learners should consider the title of the poem, with 
specific reference to the first stanza. The poet, John Ormond, married his wife Glenys 
in September 1946 but other associations could also be elicited. 

Some ideas may include: 
• how ‘golden’ is used;
• the presentation of the couple;
• the symbolism of winter;
• the symbolism of September;
• how the symbol of the ring is used.

C

The highlighted words are to be shown on screen afterwards. Learners should discuss 
the effect of these words and why the idea of renewal might be important to the 
poet.

D

There are relatively few adjectives used in the poem. Learners should identify them, 
then they will be highlighted on screen. Learners may be able to suggest a cohesive 
structure in the poem through the types of adjectives used in each stanza.  

The phonology of these adjectives could also be discussed. The effect of long vowel 
sounds and sibilance in many of the selected words could be considered, particularly 
in creating the richly romantic quality of the verse. Most are also monosyllabic and 
simple. To illustrate the effects achieved, words with similar meanings but different 
sounds could be substituted – alternatives are shown for ‘strong’, ‘rare’ and ‘fair’ by 
clicking on these words. 

Activities
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E

In the second and third stanzas, the sentence types are uniform. Learners could 
discuss and discover the pattern and imperatives could be highlighted on screen.  

Learners should consider the effect of these repeated imperatives. Possible 
ideas could include the gentle, uncluttered balance of the rhythm achieved 
by the repetition, the slightly imploring tone built up. The words used – 
‘be’/‘remain’/’continue’ – are undemanding, require no action, suggesting the 
speaker’s happiness with things as they are.

The sentences in the first stanza are not the same type, signalling that here something 
different is intended. Learners could discuss the difference in sentence types and 
meaning: for example, the first stanza may be seen as the poet’s ‘pledge’ to his partner 
for the coming year, whereas the second and third are concerned with his partner’s 
pledge to him.

F

On first reading, the poem seems to be a list of images which describe how important 
his partner is to the poet. The learners are asked to list the different images in the 
poem and to group them according to which stanza they appear in.

Stanza 1 Stanza 2 Stanza 3

shelter bread morning

roof wine coin

wall fire luck

lock granary

silk sky

meaning of my journey

desire

Learners may need a little prompting to discern the accumulating number of different 
images in each stanza and their own second reading of the poem out loud should 
reveal the quickening of the pace of the poem as each image is added in the third 
stanza. Looking closely at the punctuation used in each stanza may also support the 
idea of the poet’s overflowing imagination in appreciation of his partner. Other ideas 
may be offered about the effect of the accretion of images.

In September
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G

Different ways of interpreting the different kinds of images could be explored. 
Candidates could look for ways in which the images are linked and sometimes 
contrasted. Some possible ideas include: 

• the image of the partner’s love for the poet as both a place of safety (shelter, roof, 
walls, lock) and a source of homely comforts (food and drink, fire in the hearth, 
silk sheets);

• different sensory pleasures (the touch of silk, taste of bread/wine);
• the surprising combination of the religious inferences in bread and wine and the 

sexual imagery in the same stanza;
• concrete images progressing to more abstract, symbolic ideas – wall/sky, roof/

desire.  

The third stanza’s images are generally more complex and each one could be explored 
in more detail. Different images could be considered by pairs of students and then 
fed back by each pair until the connections and contrasts between images in the final 
stanza are considered as a whole.

H

Look for other poems which you have studied which would make a thoughtful 
comparison with ‘In September’. What would you consider to be the main theme of 
the poem? Which poetic techniques would you say are characteristic of the poet’s 
style here? Other possible links between this poem and others studied may be 
explored.

In September
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Further activities

These Teachers’ Notes, provided to support the teaching and learning of GCSE 
English Literature, contain some ideas which teachers could use to stimulate 
discussion and debate, in conjunction with other materials and sound classroom 
teaching. Context is not assessed in this non-examination assessment.


