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QUESTIONS 2 AND 3 
 
 
Marking guidance for examiners 
 
Summary of assessment objectives for Question 2 and 3 
 
Both questions assess assessment objective 1. This assessment objective is a single 
element focussed on the ability to analyse and evaluate and reach substantiated 
judgements. The mark awarded to the question chosen is 30. 
 
 
The structure of the mark scheme 
 
The mark scheme for Questions 2 and 3 has two parts: 
 


- Advice on each specific question outlining indicative content which can be used to 
assess the quality of the specific response. This content is not prescriptive and 
candidates are not expected to mention all the material referred to. Assessors 
should seek to credit any further admissible evidence offered by candidates. 


 
- An assessment grid advising which bands and marks should be given to responses 


which demonstrate the qualities needed in assessment objective 1. 
 
 
Deciding on the mark awarded within a band 
 
The first stage for an examiner is to decide the overall band. The second stage is to decide 
how firmly the qualities expected for that band are displayed. Thirdly a final mark for the 
question can then be awarded. 
 
 
Organisation and communication 
 
This issue should have a bearing if the standard of organisation and communication is 
inconsistent with the descriptor for the band in which the answer falls. In this situation, 
examiners may decide not to award the highest mark within the band. 
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INDICATIVE CONTENT FOR QUESTION 2 
 
NOTE: This content is not prescriptive and candidates are not expected to mention all the 
material referred to below. Assessors should seek to credit any further admissible evidence 
offered by candidates. Each answer will be assessed on its merits according to the 
assessment grid as well as the indicative content. 
 
To what extent was popular protest mainly motivated by the desire 
for parliamentary reform in the period from 1832 to 1848? 
 
Candidates are expected to consider and debate the full range of issues that affected the 
key concept in the question – in this case whether popular protest was mainly motivated by 
the desire for parliamentary reform in the period from 1832 to 1848. They will consider a 
range of key concepts such as causation, consequence, continuity, change and significance 
where appropriate and also the relationship between the key characteristics and features 
associated with the issue in the question. In addressing the context of the set question, 
candidates may deploy knowledge and understanding from their previous learning. Credit 
may be given if the knowledge and understanding deployed helps to address the specific 
question set. 
 
Candidates will offer an analysis and evaluation of the impact of the desire for parliamentary 
reform upon popular protest in the period from 1832 to 1848. In order to reach a 
substantiated judgement about this issue, candidates may argue that the parliamentary 
reform was indeed mainly responsible for popular protest. Candidates may support the 
proposition by noting: 
 


• the intentions of the Whig legislators in 1831–1832; 
• the failure to enfranchise the working classes after the popular support for reform of 


1830–1832; 
• there were limited reforms to the process of election and the continuation of abuses; 
• landowners were still pre-eminent after 1832; 
• the six points of the Charter; 
• Chartism and popular protests of 1839,1842 and 1848; 
• the rejection of the Chartist petitions. 


 
Candidates may consider challenging the proposition in the question by arguing that other 
influences were more important than the desire for parliamentary reform in motivating 
popular protest. They may note: 
 


• the link between the economic cycle and Chartism 1837–1839, 1842 and 1848 
• other influences on protest, such as working conditions and factory reform; 
• Anti-Poor Law protests; 
• the Anti-Corn Law League campaign and its success; 
• rural protest-poverty and local issues; 
• the trade union movement in the 1830s; 
• the Ten Hours movement and factory reform. 


 
Overall candidates will offer a debate and come to a substantiated judgement regarding the 
impact of the desire for parliamentary reform upon popular protest in the period from 1832 to 
1848. 
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UNIT 4 
MARK SCHEME QUESTIONS 2 AND 3 


 
In general terms the responses will display characteristics of one of the six bands shown below. 
 
The table below gives advice on which band, sub-band and marks should be awarded to 
answers showing the appropriate characteristics.  
 
Candidates should be rewarded for making connections and comparisons between 
elements of both parts of the depth study, where relevant. 
 


Band 6  
CHARACTERISTICS 


The response is fully focused on the exact key concept in the set 
question, covering the whole of set period, with a clear and 
convincing debate on the main developments and reaching a 
substantiated judgement in a lucid and fully coherent essay. 


B6H 30 The response engages with the exact key concept and the fuller range of issues 
arising from the question set throughout the essay and is able to provide an 
analytical, evaluative and lucid essay with a fully convincing and substantiated 
judgement covering the whole of the set period. 


B6S 27 The response engages with the key concept and the fuller range of issues arising 
from the question set throughout the essay and is able to provide an analytical, 
evaluative and coherent essay with a convincing and substantiated judgement 
covering nearly all of the set period. 


Band 5  
CHARACTERISTICS 


The response is mainly focused on debating the key concept in the 
set question, covering most or all of the full period. The response 
considers most of the main developments; provides a convincing 
debate and is able to come to a supported, balanced and appropriate 
judgement.  


B5H 25 The response engages with the key concept and offers a convincing debate 
regarding the range of issues arising from the question set throughout most of the 
essay. The essay will be analytical, evaluative and well written with a balanced 
and appropriate judgement covering most or all of the set period. 


B5S 23 The response has a focus on debating the key concept set throughout most of the 
essay and is able to provide an analytical, evaluative and well written essay with a 
balanced and appropriate judgement covering some or most of the set period. 


B5C 21 The response begins to show some of the characteristics of Band 5. [This can be 
used for good conceptual responses which do not cover the greater part of the 
period] 
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Band 4  
CHARACTERISTICS 


The response has some focus on the key concept in the set question 
covering some to all of the set period, with some debate on some of 
the developments and a supported, balanced judgement on the key 
concept in a structured essay. There may well be some drift but there 
should be the beginning of a meaningful debate in the response. 


B4H 20 The response will feature some meaningful discussion of how and why the main 
developments, events or factors had an impact on the key concept in the set 
question over some or most of the period set. There will be an attempt at a 
balanced and supported judgement though some slight drift may be apparent. 


B4S 18 The response begins to discuss the key concept in the question set, often with a 
series of mini judgements. There may be an attempt to consider a series of 
developments, events or factors in relation to the key concept set over some or 
most of the period. There may well be some listing of developments and some 
drift.  


B4C 16 The response begins to show some characteristics of Band 4. 
 
[This can be used for good Band 3 responses that offer at least one valid 
reference or judgement on the key concept.] 


Band 3  
CHARACTERISTICS 


The response has some focus on the key issues set and begins to 
discuss these to come to a judgement on the question set. The 
response is usually restricted to a “for and against” discussion with 
some evidence of listing and unloading of notes. There may well be 
some considerable drift; and there may well be a mechanistic tone to 
the response.  


B3H 15 The response is based on a series of assertions, developments or factors over the 
period rather than the key concept in the question set. The response does offer a 
limited but valid judgement.  


B3S 13 The response tends to be in the form of a generalised, listing of developments 
and factors.  


Band 2  
CHARACTERISTICS 


The response is largely based on the TOPIC area and is descriptive. 


B2H 8 The response is a predominantly descriptive account of the topic. There will be a 
“tagged on” judgement.  


B2S 6 The response is a descriptive account of the developments and factors related to 
the topic area with no judgement attempted. 


Band 1  
CHARACTERISTICS 


The response is very limited, undeveloped, very brief or largely 
irrelevant. 


B1H 5 The response is very limited and undeveloped though there is some weak link to 
the topic area.  


B1S 3 The response is very brief and / or largely irrelevant to the concept set. 


 0 Use for incorrect answers 
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Sticky Note

Provides general and specific context for Source A







Sticky Note

Some discussion of limitations and value



Sticky Note

This does not make a lot of sense



Sticky Note

Attempts source evaluation and comments on the value of the source



Sticky Note

This is not what the question is about.







Sticky Note

These comments are not required by the question



Sticky Note

Some general context on source b is provided.



Sticky Note

Some appropriate contextual remarks are made here.







Sticky Note

Not really valid.



Sticky Note

Some comments on source evaluation here.



Sticky Note

Attempting an assessment of value to an historian.



Sticky Note

Unconvicing afterthought.







Sticky Note

Appropriate contextual remarks on Source C.







Sticky Note

Comments on value to an historian.



Sticky Note

Some questionable comments here.



Sticky Note

Reasonable comments about the value the source here.







Sticky Note

Attempts at judgement are made but we do not need the sources to be ranked.



Sticky Note

Attempting appropriate context on all three sources with some commentary on value and source evaluation. Not all the comments are valid but overall this deserves a Band 5 H mark of 25
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UNIT 4 
 


DEPTH STUDY 3 
 


REFORM AND PROTEST IN WALES AND ENGLAND c1783-1848 
 


Part 2: PROTEST AND CAMPAIGNS FOR SOCIAL REFORM c1832-1848 
 


MARK SCHEME 
 


QUESTION 1 
 
 
Marking guidance for examiners 
 
Summary of assessment objectives for Question 1 
 
Question 1 assesses assessment objective 2. This assessment objective is focused on the 
ability to analyse and evaluate different ways in which aspects of the past have been 
interpreted. The total mark awarded to this question is 30. 
 
 
The structure of the mark scheme 
 
The mark scheme for Question 1 has two parts: 
 


- Advice on each specific question outlining indicative content which can be 
used to assess the quality of the specific response. This content is not 
prescriptive and candidates are not expected to mention all the material 
referred to. Assessors should seek to credit any further admissible evidence 
offered by candidates. 


 
- An assessment grid advising which bands and marks should be given to 


responses which demonstrate the qualities needed in assessment objective 2. 
 
 


Deciding on the mark awarded within a band 
 
The first stage for an examiner is to decide the overall band. The second stage is to 
decide how firmly the qualities expected for that band are displayed. Thirdly a final mark 
for the question can then be awarded. 
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INDICATIVE CONTENT FOR QUESTION 1 
 
NOTE: This content is not prescriptive and candidates are not expected to mention all the 
material referred to below. Assessors should seek to credit any further admissible evidence 
offered by candidates. Each answer will be assessed on its merits according to the 
assessment grid as well as the indicative content. 
 
With reference to the sources and your understanding of the 
historical context, assess the value of these three sources to an 
historian studying the Whig governments in the period from 1833 to 
1837. 
 
Candidates are expected to demonstrate their ability to analyse and evaluate a range of 
source material with a high degree of discrimination. Source evaluation skills should focus 
on discussing the strengths and the limitations of the nominated sources. To judge utility, 
there should be consideration of the content and the authorship of the nominated sources to 
discuss reliability, bias, purpose and validity, as appropriate. In analysing and evaluating the 
provided source material, candidates may deploy knowledge and understanding from their 
previous learning. 
 
Credit may be given if previous learning is used to show understanding of the historical 
context if appropriate. 
 
Candidates will consider the three sources in their historical context and might consider the 
value of the sources to an historian studying the Whig governments in the period from 1833 
to 1837. Understanding of the historical context should be utilised to analyse and evaluate 
the strengths and limitations of the sources. Appropriate observations in the analysis and 
evaluation of the sources may include: 
 
Source A This is from Roebuck’s resolution establishing a government grant for 


education. The general context is the debate on government intervention and 
the reform struggle and the specific context in 1833 should refer to the 
particular debates on education where government intervention in the 
operation of the economy was at issue. The education issue was important as 
it was intervention into a social problem although there was an obvious link to 
economic issues. Roebuck advances the argument that this is a national 
concern and in particular one of social control. He refers to discontent, ‘stack 
burning peasantry’ and, in view of the forthcoming Poor Law reform, ‘a sturdy 
pauper population’. He has a swipe at the Corn Laws as any self-respecting 
radical would but importantly he reinforces the point that education makes a 
people ‘industrious, honest, tolerant and happy’. Further contextual 
references might include the religious issue which would bedevil education 
reform for decades and the limited amount of the initial grant. However the 
precedent had been set and this is an important component of the laissez-
faire debate on the scale of government intervention at this time. Roebuck is 
a radical Whig so this will affect not only the provenance of the source but 
also its value to the historian studying the Whig governments as a key speech 
to the House of Commons in 1833 on an important social problem advancing 
the reasons for educational reform. 


 
Source B This is a report from Leonard Horner to a Parliamentary select committee. As 


one of the first factory inspectors appointed after the Factory Act 1833 he had 
first-hand experience of implementing the Act and awareness of the issues 
involved. Horner reports opinions that the law was both necessary and just. 
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He is open about hostility to the Act and the problems this has caused. He is 
also clear that the hostility is not about interference as such but indignation 
from the respectable mill owners that they are all being tarred with the same 
brush as those responsible for the appalling conditions reported to Parliament 
in 1832–1833. Nevertheless Horner is very critical of those whom he 
prosecuted referring to their indifference to the health of children and their 
perception of them as ‘tools let out to hire’. The general context here is the 
pressure from the humanitarians for reform and the report orchestrated by 
Oastler and Fielden in the early 1830s which had such an impact upon 
Parliament and public opinion. The specific context here is the operation of 
the inspectorial system introduced in 1833 and which was to become such an 
important component of nineteenth century reforms in other areas. The 
mechanism is clearly in place four years later in 1837. Expect some 
commentary on the provenance of the source. Horner does provide first hand 
evidence but his job depends upon the operation of the law and there is an 
element of self-justification showing in the tone of his report and his belief in 
the efficacy of the legislation. 


 
Source C This is a speech from Lord John Russell after his re-election in the 1837 


general election. The general context is the political situation of the mid-1830s 
and the reforms of the Whig governments. The specific context is an election 
address which is wholly favourable to the Whig government and its 
achievements by this time. He gives much of the context for the reform of the 
Poor Law and the Municipal Corporations Act. His explanation of the Poor 
Laws is classic utilitarianism. Towards the end of the speech is a reference to 
the Reform Act where Russell makes clear his reluctance to consider further 
parliamentary reform – a revealing insight into the Whig thinking behind the 
Reform Act. Expect some commentary on the provenance of the source – it 
presents the Whig reforms in the most favourable light, ‘all that was good and 
generous and enlightened’, and it is a celebratory speech after his success in 
the election. Nevertheless it provides an interesting insight into the thinking of 
a major player in the Whig government and is of real value to the specific 
enquiry. 


 
Overall, candidates will provide a judgment regarding the value of the sources to an historian 
studying the Whig governments in the period from 1833 to 1837 and are able to demonstrate 
that value through consideration of the tone and nature of the presented sources and 
understanding of the historical context. 
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UNIT 4 
MARK SCHEME FOR QUESTION 1 


 
In general terms the responses will display characteristics of one of the six bands shown below. 
 
The table below gives advice on which band, sub-band and marks should be awarded to 
answers showing the appropriate characteristics.  
 
Candidates should be rewarded for making connections and comparisons between 
elements of both parts of the depth study, where relevant. 
 


Band 6  
CHARACTERISTICS 
 
ASE OVER THE 
PERIOD SET 


Sustained and accurate analysis and evaluation of the given sources; full 
understanding shown of the specific historical context associated with the 
set enquiry; reaches a full and substantiated judgement regarding the value 
of the sources to an historian studying the development of a particular issue 
over the period set. 
 


B6H 30 The response shows accurate and sustained source evaluation using the content and 
attributions of each of the three sources, setting the response in the specific historical 
context and covering all of the period set in the enquiry. There will be a substantiated 
judgement regarding the value of the sources to an historian studying the development 
of a particular issue over the period set.  


B6S 27 The response begins to show some characteristics of Band 6  


Band 5  
CHARACTERISTICS 
 
ASE 


Meaningful analysis and evaluation of the given sources involving valid 
evaluation of the content and attribution of the sources; understanding 
shown of the specific historical context associated with the set enquiry; 
reaches a valid judgement regarding the value of the sources to an historian 
studying a particular issue.  


B5H 25 The response shows accurate source evaluation using the content and attributions of 
the three sources, setting the response in the specific historical context and covering 
most of the period set in the enquiry. There will be a valid and supported judgement on 
the value of all three sources to an historian studying a particular issue.  


B5S 23 The response begins to show some characteristics of Band 5 


B5C 21 This mark can be used if there is understanding shown of the specific historical 
context of one source only. 


Band 4  
CHARACTERISTICS 
 
GCX, V and/or U  


Clearly attempts an analysis and evaluation of the given sources in relation 
to the general historical context of the set enquiry with some evaluation of 
the content and attribution; a sound judgement is seen regarding the value 
of some or all three sources. 


B4H 20 The response is able to discuss the strengths and limitations of the three sources by 
focusing on their attributions, content and especially the general historical context. 
This will be used to reach a reasoned judgement on value of all three sources. 
Occasional references to utility are acceptable. 


B4S 18 The response is able to discuss the strengths and limitations of the three sources by 
focusing on their attributions, content and the general historical context. A judgement 
on value will be present on some or all of the three sources though some general 
comments on utility may be seen. 


B4C 16 The response begins to show some characteristics of Band 4 in discussing the general 
historical context. Mainly focussed on UTILITY but with a limited reference to value.  
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Band 3  
CHARACTERISTICS 
 
Mechanistic V, S&L 
and U  


Mechanistic and formulaic use of the content and attributions of the given 
sources to evaluate their utility and / or value; a limited judgement on the 
utility and / or value of the sources will be seen. Limited understanding of 
the historical context. 


B3H 15 The response is able to evaluate the three sources by focusing on their attributions and 
content. Any reference to the historical context will be limited. There will be a 
mechanistic focus on evaluating the UTILITY and / or the VALUE of some or all of the 
sources. There will be a limited judgement on all of the sources. 


B3S 13 The response is able to evaluate some or all of the three sources by focusing on their 
attributions and / or content. Any reference to the historical context will be limited. There 
will be a limited judgement on some of the sources. 


B3C 11 The response begins to show some characteristics of Band 3.  
This can also be used if only one source is attempted. 


Band 2  
CHARACTERISTICS 
 
TRAWL 


Mechanistic and formulaic use of the content and / or attributions of the 
given sources to show their strengths and / or limitations. 


B2H 8 The response is able to discuss the strengths and / or limitations of all three sources by 
focusing on their content and / or attributions.  


B2S 6 The response is able to discuss the strengths and / or limitations of some of the three 
sources by focusing on their content mostly.  


Band 1  
CHARACTERISTICS 
 
COPYING / 
COMPREHENSION 


Copies or paraphrases from content or attributions of the given sources. 


B1H 5 Paraphrases from all of the three sources and / or attributions or plain narrative. 


B1S 3 Copies from one or two of the three sources and/or attributions. 


  0 Use for incorrect answers 
 
 












2. To what extent was popular protest in the period from 1832 to 1848 mainly motivated by the
desire for parliamentary reform? [30]












Sticky Note

Some reference to the key concept is made







Sticky Note

Not entirely accurate and an unclear judgement.



Sticky Note

This section is not directly answering the question set.







Sticky Note

This is drifting away from the point of the question.



Sticky Note

This needs a specific reference to anti poor law agitation.







Sticky Note

There is some validity to the argument here.



Sticky Note

This section is struggling to focus on the issue of  reform and protest in the question.



Sticky Note

A doubtful argument.







Sticky Note

Not convinced by the relevance of this.



Sticky Note

An attempt at a conclusion but it is not strong.







Sticky Note

There are some glimpses at the question set but at best it only begins to address the key concept in the question. Band 4 S 18












3 





































3 








3 








 


 


 


 


 


 


 


 


 


 


 


  


 


 


 


  


2 









































 


 


 


 


 


 


 


 


 


 


 


  


Q3 








 


 


 


 


 


 


 


 


 


 


 


  


2 








 


 


 


 


 


 


 


 


 


 


 


  


3 








 


 


 


 


 


 


 


 


 


 


 


  


2 








2


(1100U30-1)© WJEC CBAC Ltd.


UNIT 4


DEPTH STUDY 3


Reform and Protest in Wales and England c.1783-1848


Part 2: Protest and Campaigns for Social Reform c.1832-1848


Answer question 1 and either question 2 or 3.


QUESTION 1 (COMPULSORY)


Study the following sources and answer the question that follows:


Source A


The strong dislike of the 1833 Factory Act, which existed among a large number of the most 
respectable cotton-mill owners, has greatly subsided. From what I have seen, and from the 
opinions I have heard expressed both by them and their work-people, there is evidently an 
increased conviction in the minds of both that an effective interference of the Legislature for 
the protection of the children employed in factories is necessary, and that it is just in principle; 
although there is still an impression with many that the restrictions have been carried further than 
the case required. The hostility to the Act, which I have drawn attention to, and which has in many 
instances considerably hindered its operation, was evidently created by indignant feelings in the 
minds of many of the most extensive and respectable cotton-mill owners, arising from the great 
injustice with which they have been treated in the various discussions and publications to which 
the factory question has given rise. However that  there were some whose conduct had been 
such as to merit the condemnation was unfortunately too clearly proved by the evidence laid 
before Parliament. That there are still many who appear to be indifferent to the health or moral 
state of the children they employ, and to view them in no other light than as tools let out to hire, 
is clearly proved by the prosecutions that have taken place in my district in the last half-year, and 
by the little effort taken by some cotton-mill owners to meet the humane objects of the Act by a 
small sacrifice of trouble and expense.


[Leonard Horner, a factory inspector, writing in his report to a Parliamentary select 
committee investigating the operation of the Factory Laws (1837)]


I propose a Resolution, by which this House will acknowledge as a key principle of Government, 
that the education of the people is a matter of national concern; that, as such, it ought to be the 
object of the most immediate and continued attention on the part of the Legislature. One of the 
first, and one of the most important, results from a proper education of the people would be a 
thorough understanding on their part of the circumstances on which their happiness depended, 
and of the powers by which those circumstances were controlled. They would learn what a 
government could and could not do to relieve their distresses – they would learn what depended 
on themselves, what on others – what evils resulted from evil authority, what from popular 
ignorance and popular vice. We will have no more ignorant discontents – no wild and futile 
schemes of Reform; we will not have a stack-burning peasantry nor a sturdy pauper population  
nor a monopoly-seeking manufacturing class. Neither will there be immoral landlords wishing to 
maintain a dangerous corn monopoly. We will have a people industrious, honest, tolerant and 
happy. Of all the knowledge that can be conferred on a people, this is the most essential.


 [John Roebuck, a radical Whig MP, in a speech to the House of Commons in support of the first 
government grant to education (July 1833)]


Source B
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Source C


Having just been re-elected as Member of Parliament for Frome in the recent general 
election I am pleased to be called a Reformer – one wishing to see the progress of 
improvement and to see the country advance in all that was good and generous and 
enlightened. When the leading acts of the governments of Lord Grey and Viscount 
Melbourne are considered, these governments had not been idle. In reforming the 
municipal corporations they had to contend with the opposition of corrupt influence. In 
the amendment of the Poor Laws the government had to encounter the great opposition 
of large bodies of the poor who had been supported in idleness at the expense of the 
hard working and industrious. A reform government alone had the courage to grapple 
with the evil and to place the Poor Laws on that footing which would promote the comfort 
of the industrious classes. As for the reform of Parliament, there may be parts of the 
Reform Act that are still open for discussion, but I would say the less frequently such a 
measure as the Reform Act is discussed the better – at this time I am not for making a 
further change in the great institutions of this country.


[Lord John Russell, a leading Whig minister and an architect of the 1832 Reform Bill,
in a speech at his celebratory banquet after the general election (1837)]


 With reference to the sources and your understanding of the historical context, assess the 
value of these three sources to an historian studying the Whig governments in the period from 
1833 to 1837. [30]
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