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Q11 Christopher Marlowe: Doctor Faustus (Longman) 


(i) Examine Marlowe’s presentation of  Faustus in the extract above. [20] 


AO1 Informed responses will demonstrate clear knowledge of the extract .We will 
reward creatively engaged responses for thoughtful and personal rather than 
mechanical/ literal approaches. Understanding and application of concepts will 
be seen in the candidate’s awareness of the conventions of drama. Accuracy and 
coherence will be seen in the way knowledge is used as well as in the 
candidate’s ability to organise material and choose an appropriate academic 
style and register. Credit will also be given for appropriate use of terminology. 


At Band 1, responses will show some awareness of  Faustus with a tendency to 
offer character studies. Band 2 responses will show some grasp of the 
presentation of Faustus and will be more engaged and organised. Band 3 
responses will begin to show a clear grasp of the presentation of  Faustus. 
Bands 4 and 5 will show an increasingly secure understanding of how Marlowe 
presents Faustus, in a controlled and well-supported discussion. 


AO2 Responses are likely to include some of the following: 


• stage directions (The watch strikes. /The clock strikes.) intensify Faustus’
sense of time running out


• irony that Faustus turns again to God and Christ
• rhetorical questions add to Faustus’ sense of desperation
• allusion to Pythagoras indicates his willingness to turn to the academic


ideas he rejected
• ‘My God, my God! Look not..’ may be seen to echo Christ’s words on the


cross.


Band 1 candidates are likely to offer a character study, largely at a narrative 
level. At Band 2 candidates should show some grasp of the presentation of 
character, with some support. By Band 3 there should be a clear grasp of some 
dramatic techniques. At Bands 4 and 5 expect an increasingly secure and 
detailed analysis of the ways in which Marlowe presents the character.  







19 
© WJEC CBAC Ltd. 


(ii) Explore elsewhere in the play how Marlowe’s presentation of Faustus 
reveals Renaissance ideas about good and evil. [30] 


AO1 Informed responses will demonstrate clear knowledge of the play .We will reward 
creatively engaged responses for thoughtful and personal rather than 
mechanical/ literal approaches. Understanding and application of concepts will 
be seen in the candidate’s awareness of the conventions of drama. Accuracy and 
coherence will be seen in the way knowledge is used as well as in the 
candidate’s ability to organise material and choose an appropriate academic 
style and register. Credit will also be given for appropriate use of terminology. 


At Band 1, responses will show some awareness of the ideas of good and evil 
elsewhere in the play, largely at a narrative level. Band 2 responses will show 
some grasp of the importance of ideas about good and evil elsewhere in the play, 
and will be more engaged and organised. Band 3 responses will begin to show a 
clear grasp of the importance of ideas about good and evil elsewhere in the play. 
Bands 4 and 5 will show an increasingly secure understanding of the importance 
of ideas about good and evil  elsewhere in the play in a controlled and well-
supported discussion.  


AO2 Band 1 responses are likely to offer some examples of good and evil in the play 
largely at a narrative level. At Band 2 candidates should show some grasp of the 
way ideas about good and evil are presented with some support. By Band 3, 
there should be a clear grasp of some of the ways good and evil  are presented. 
At Bands 4 and 5 expect an increasingly secure and detailed analysis of the 
ways in which Marlowe presents the importance of ideas about good and evil  in the 
play. 


AO3 Responses are likely to include references to some of the following contexts: 


• 16th century anxiety about witchcraft and the supernatural as a threat to
morality


• time of religious uncertainty influenced morality/ relationship to universe
• the relationship between ambition and good and evil as a key
• theme of Elizabethan drama/tragedy
• complex relationship between magic, science and good and evil in


Renaissance scholarship
• influences of the morality play tradition.


At Band 1 candidates are likely to show some awareness of good and evil , 
which may not be very effectively linked to the question or the text. Band 2 
responses should show some grasp of the contexts linking to ideas about good 
and evil in relation to Faustus' actions, with some support from the text. By Band 
3, there should be a clear grasp of some of the ways Renaissance ideas about 
good and evil , or the theatrical context, have influenced Marlowe's treatment of 
Faustus. Bands 4 and 5 will show an increasingly secure understanding of the 
importance of Renaissance ideas about good and evil, and the theatrical context, 
in Marlowe's treatment of Faustus. 
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Carol Ann Duffy: Mean Time (Picador) 
 
Q9 Re-read 'Before You Were Mine' on page 9. Explore connections between the 


ways in which Duffy writes about relationships in this poem and at least one 
other poem in the collection. [50] 
 


AO1 Informed responses will demonstrate clear knowledge of the poems.We will reward 
creatively engaged responses for thoughtful and personal rather than mechanical/ literal 
approaches. Understanding and application of concepts will be seen in the candidate’s 
awareness of the conventions of poetry. Accuracy and coherence will be seen in the 
way knowledge is used as well as in the candidate’s ability to organise material and 
choose an appropriate academic style and register. Credit will also be given for 
appropriate use of terminology. 
 
Band 1 responses are likely to show some awareness of relationships in the poem, 
largely at a narrative level. Band 2 responses will show some grasp of relationships in 
the poem and will be more engaged and organised. Band 3 responses will begin to 
show a clear grasp of the relationships in the poem. Band 4 and 5 responses will show 
an increasingly secure understanding of the complex nature of relationships, in a 
controlled and well-supported discussion.  
 


AO2 Responses are likely to include some of the following: 
 


• unusual use of time frame in the poem reflects the persona's emotions  
• and empathy towards the mother 
• film star imagery/metaphors present the speaker’s idealized view of the mother 
• affectionate, detailed memories (my hands in those high-heeled red shoes) 


make the relationship vivid 
• ‘loud possessive yell’ shows the speaker appreciates the dynamic of mother 


and child relationships 
• the title of the poem is perhaps a play on what a parent would say about a 


child. 
 
Band 1 responses are likely to be narrative in approach and may show some 
awareness of the descriptive language of the poem. Band 2 should show some 
response to the way the poem is shaped and developed. Band 3 should show a clear 
grasp of form and language choices. Bands 4 and 5 should show evidence of 
increasingly secure and detailed analysis of the ways in which the poet makes 
meanings. 
 


AO4 We will reward candidates’ relevant connections between texts which make use of 
comparisons or contrasts to express their understanding and appreciation of writers’ 
approaches to matters such as: 
 


• choice of subject matter 
• theme 
• style. 


 
Band 1 connections are likely to be at a narrative/descriptive level, and poems may be 
discussed separately. By Band 2 candidates should show some grasp of connections 
between the presentation of relationships in the two poems. At Band 3, there should be 
a clear grasp of the connections in terms of ideas and form and language choices. At 
Bands 4 and 5, candidates should increasingly demonstrate a secure understanding of 
connections, which is supported by discussions of the poet’s concepts and ways of 
making meanings. 
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Section B: Drama (closed book)


Answer one question in this section.


Each question is in two parts. In both part (i) and part (ii) you are required to analyse how meanings 
are shaped.


In part (ii) you are also required to:


   • demonstrate understanding of the significance and influence of the contexts in which literary 
texts are written and received.


Either,


Christopher Marlowe: Doctor Faustus (Longman)


The watch strikes.


FAUSTUS Ah, half the hour is pass’d: ’twill all be pass’d anon.
 O God,
 If thou wilt not have mercy on my soul,
 Yet for Christ’s sake, whose blood hath ransom’d me,
 Impose some end to my incessant pain;
 Let Faustus live in hell a thousand years,
 A hundred thousand, and at last be sav’d.
 O, no end is limited to damned souls.
 Why wert thou not a creature wanting soul?
 Or why is this immortal that thou hast?
 Ah, Pythagoras’ metempsychosis, were that true,
	 This	soul	should	fly	from	me	and	I	be	chang’d
 Unto some brutish beast: all beasts are happy,
 For when they die
 Their souls are soon dissolv’d in elements;
 But mine must live still to be plagu’d in hell.
 Curs’d be the parents that engender’d me!
 No, Faustus, curse thyself, curse Lucifer
 That hath depriv’d thee of the joys of heaven.


The clock striketh twelve.
 
 O, it strikes, it strikes! Now, body, turn to air,
 Or Lucifer will bear thee quick to hell!


Thunder and Lightning.
 
 O soul, be chang’d into little water drops,
 And fall into the ocean, ne’er be found.


Enter DEVILS.


	 My	God,	my	God!	Look	not	so	fierce	on	me!
 Adders and serpents, let me breathe awhile!
 Ugly hell, gape not! Come not, Lucifer;
 I’ll burn my books! – Ah, Mephostophilis!


Exeunt with him. [Exeunt LUCIFER and BEELZEBUB.]


  (i) Examine Marlowe’s presentation of Faustus in the extract above. [20]


  (ii) Explore elsewhere in the play how Marlowe’s presentation of Faustus reveals 
Renaissance ideas about good and evil. [30]
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Or,


Tennessee Williams: A Streetcar Named Desire (Penguin)1 3


[He stares at her while she follows him while she talks. It is obvious 
that he has had a few drinks on the way over.]


MITCH: Do we have to have that fan on?
BLANCHE: No!
MITCH: I don’t like fans.
BLANCHE: Then let’s turn it off, honey. I’m not partial to them!


[She presses the switch and the fan nods  slowly off. She clears her 
throat uneasily as MITCH plumps himself down on the bed in the 
bedroom and lights a cigarette.]


I don’t know what there is to drink. I — haven’t investigated.
MITCH: I don’t want Stan’s liquor.
BLANCHE: It isn’t Stan’s. Everything here isn’t Stan’s. Some things on the 


premises are actually mine! How is your mother? Isn’t your mother well?
MITCH: Why?
BLANCHE: Something’s the matter tonight, but never mind. I won’t cross-


examine the witness. I’ll just — [She touches her forehead vaguely. The 
polka tune starts up again.] — pretend I don’t notice anything different 
about you! That — music again...


MITCH: What music?
BLANCHE: The ‘Varsouviana’? The polka tune they were playing when Allan 


— Wait!
[A distant revolver shot is heard, BLANCHE seems relieved.]


There now, the shot! It always stops after that.
[The polka music dies out again.]


Yes, now it’s stopped.
MITCH: Are you boxed out of your mind?
BLANCHE:	I’ll	go	and	see	what	I	can	find	in	the	way	of	— [She crosses into 


the closet, pretending to search for the bottle.] Oh, by the way, excuse me 
for not being dressed. But I’d practically given you up! Had you forgotten 
your invitation to supper?


MITCH: I wasn’t going to see you any more.


 (i) Analyse Williams’ presentation of Mitch and Blanche in the extract above. [20]


 (ii) Explore elsewhere in the play how Williams makes use of Blanche to investigate 
the relationships between men and women in 1940s America. [30]
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Q13 Tennessee Williams: A Streetcar Named Desire (Penguin) 
 


(i) Analyse Williams’ presentation of Mitch and Blanche in the extract above. 
 [20] 
 


AO1 Informed responses will demonstrate clear knowledge of the extract .We will 
reward creatively engaged responses for thoughtful and personal rather than 
mechanical/ literal approaches. Understanding and application of concepts will 
be seen in the candidate’s awareness of the conventions of drama. Accuracy and 
coherence will be seen in the way knowledge is used as well as in the 
candidate’s ability to organise material and choose an appropriate academic 
style and register. Credit will also be given for appropriate use of terminology. 
 
At Band 1, responses will show some awareness of the characters, largely at a 
narrative level. Band 2 responses will show some grasp of the nature of the 
characters and will be more engaged and organised. Band 3 responses will 
begin to show a clear grasp of some key features of character presentation. 
Bands 4 and 5 will show an increasingly secure understanding of character 
presentation in a controlled and well-supported discussion. 
 


AO2 Responses are likely to include some of the following: 
 


• uncharacteristic bluntness of Mitch’s language 
• Mitch’s stage directions indicate he has abandoned his gentlemanly  


demeanour (He stares/ plumps himself down) 
• use of the Varsouviana music to indicate Blanche’s psychological frailty 
• Blanche’s question (how is your mother?) is an attempt to soften Mitch 
• Blanche’s insistence on keeping up her ladylike façade (excuse me for  


not being dressed). 
 
At Band 1, candidates are likely to offer character studies, largely at a narrative 
level. At Band 2, candidates should show some grasp of the way the character is 
presented with some support. By Band 3, there should be a clear grasp of some 
aspects of Williams’ use of dialogue and staging. At Bands 4 and 5 expect an 
increasingly secure and detailed analysis of the ways in which Williams uses 
dramatic techniques to present the characters. 
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(ii) Explore elsewhere in the play how Williams makes use of Blanche to 
investigate relationships between men and women in 1940s America. [30] 
 


AO1 Informed responses will demonstrate clear knowledge of the extract .We will reward 
creatively engaged responses for thoughtful and personal rather than mechanical/ 
literal approaches. Understanding and application of concepts will be seen in the 
candidate’s awareness of the conventions of drama. Accuracy and coherence will be 
seen in the way knowledge is used as well as in the candidate’s ability to organise 
material and choose an appropriate academic style and register. Credit will also be 
given for appropriate use of terminology. 
 
At Band 1, responses will show some awareness of relationships between men and 
women, largely at a narrative level. Band 2 responses will show some grasp of 
relationships between men and women, and will be more engaged and organised. 
Band 3 responses will begin to show a clear grasp of some aspects of relationships 
between men and women through Williams's treatment of Blanche. Responses at 
Bands 4 and 5 will show an increasingly secure understanding of how relationships 
between men and women in 1940s America have influenced Williams' use of 
Blanche in a controlled and well-supported discussion. 
 


AO2 At Band 1, candidates are likely to show some awareness of the presentation of 
relationships between men and women, largely at a narrative level. At Band 2, 
candidates should show some grasp of the presentation of relationships between 
men and women with some support. By Band 3, there should be a clear grasp of 
some of the dramatic techniques used to present relationships between men and 
women elsewhere in the play. At Bands 4 and 5 expect an increasingly secure and 
detailed analysis of the dramatic techniques used by Williams to present 
relationships between men and women 1940s America. 
 


AO3 Responses are likely to include references to some of the following contexts: 
 


• post-war uncertainty about gender relationships and roles 
• New Orleans working class culture and the multicultural mix 
• the contrast between male female relations in the Old South and those of the 


poor working class in the 1940s 
• the intolerance of homosexuality as a counterpoint to the destructive 


heterosexual relationships in the play 
• candidates may refer to relevant aspects of Williams’ own life as an  


influence on his writing  
• post-war realism of new drama may be seen as influencing Williams’  


depiction of relationships between men and women. 
 
At Band 1, candidates are likely to show some awareness of the 1940s American 
context ( play first performed 1947) which may not be very effectively linked to the 
text or question. Band 2 responses should show some grasp of the nature of 1940s 
attitudes and values in relation to relationships between men and women, with some 
support from the text. By Band 3, there should be a clear grasp of how relationships 
between men and women in 1940s America have influenced Williams' use  of 
Blanche. At Bands 4 and 5 candidates should show an increasingly secure 
understanding of the presentation of relationships between men and women through 
Williams' treatment of Blanche, in a controlled and well-supported discussion.  
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Carol Ann Duffy: Mean Time (Picador)


Re-read ‘Before You Were Mine’ on page 9. Explore connections between the ways 
in which Duffy writes about relationships in this poem and in at least one other poem 
in the collection. [50]
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