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ENGLISH LANGUAGE & LITERATURE A LEVEL COMPONENT 3

All Candidates' performance across questions

Question Title N Mean S D Max Mark F F Attempt %
1 810 22.1 6 40 55.2 100

2(i) 181 12.2 4.1 24 50.8 22.4
2(ii) 179 8.1 2.8 16 50.5 22.1
3(i) 11 12 3.5 24 50 1.4
3(ii) 10 7.7 2.9 16 48.1 1.2
4(i) 32 13.4 3.5 24 55.7 4
4(ii) 29 8 3 16 49.8 3.6
5(i) 546 12.8 3.5 24 53.5 67.4
5(ii) 534 8.5 2.7 16 52.8 65.9
6(i) 39 13.5 3.8 24 56.1 4.8
6(ii) 35 8.3 3.1 16 52 4.3
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Andrea Ashworth, Once in a House on Fire (Picador) 
 
Q2 (i) Use integrated linguistic and literary approaches to explore how Andrea 


Ashworth presents different attitudes to education in this extract. [24] 
 


AO1 Candidates should use coherent written expression within their response. 
Candidates should apply relevant literary and linguistic terminology in their analysis. 
Some literary and linguistic features that candidates may choose to explore include, 
but are not limited to: 
 
• noun phrase ‘My secret fear’ 
• parallelism: ‘not posh enough’/’not Catholic enough’ 
• noun phrase ‘a fancy college’ to describe Xaverian 
• noun phrase ‘Marks and Spencer clothes’ as a signifier of Tamsyn’s social 


class 
• metaphor: ‘Left out in the cold’ 
• comparative ‘as smart’ signifying Andrea’s looks in comparison to the other 


prospective students (rather than her intelligence) 
• verb phrase ‘had managed’, implying that Andrea and Tamsyn’s achievement 


was surprising 
• abstract noun ‘punishment’ to suggest the views of their peers about post-


compulsory education 
• asyndetic list beginning ‘Angie was starting out…’ to list the jobs that some of 


their peers have secured. 
 


AO2 Candidates should select appropriate supporting evidence from the text and apply 
relevant literary and linguistic terminology in their analysis. 
 
Look for and reward all valid interpretations. 
 
• the extract highlights dramatically differing views of education. 
• Andrea describes her class-based anxiety that the college is ‘fancy’ and that 


she is not ‘posh enough’ to go there, also believing that she and Tamsyn might 
be judged on their appearances.  


• Andrea is reassured that her appearance on the day of the interview is ‘just as 
smart’ as the other applicants and that the teachers are ‘impressed’ by the fact 
that she and Tamsyn show such academic promise despite attending ‘a rough 
inner city school’ – although there is perhaps also a note of condescension 
here.  


• at end of first paragraph it is also implied that the school are interested only in 
academic achievements: ‘The question of being Catholic never came up’.  


• when Andrea and Tamsyn are accepted at Xaverian, most of their peers react 
with incredulity at their ‘stupidity’ for voluntarily continuing with their education 
instead of making money.  


• list of the various paths taken by the other students, including dropping out of 
school, being sent to Borstal, ‘busy having babies’ and securing low-skilled 
work. General attitude of their peers is that education is a pointless chore and 
that making ‘loads of dosh’ is more important, demonstrating their short-
term/materialistic views. 
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(ii) Go on to discuss attitudes to education in the 1980s elsewhere in Once in a 
House on Fire. [16] 
 


AO2 Candidates need to show understanding of the presentation of education in the text 
as a whole. Candidates are free to discuss a range of examples as long as they 
consider how Ashworth explores this theme. 
 
Look for and reward all valid interpretations. 
 
• candidates may draw on a wide variety of material from Ashworth’s 


autobiography and the likely focus will be on the contrasting views of education 
presented in the text.  


• numerous examples of Andrea’s two stepfathers showing their contempt for her 
reading and learning: even in Chapter 1 there is a description of Peter 
deliberately destroying the book of fairy tales that she had been reading – ‘He 
tore out every single page to the end’ – symbolising his attempts to destroy 
Andrea’s dreams and ambitions which she ultimately realises through her 
education. 


• in Chapter 2 Andrea’s early educational achievements are highlighted when 
she wins a competition at school and is ‘pushed up a year’. The book she wins, 
The Secret Garden, depicts a place ‘where everything was so much more 
bright and shiny than in the world outside’, which candidates might link to the 
idea of education offering Andrea the possibility of escape from her traumatic 
domestic life.  


• however, Peter does not allow her to take it to Canada and puts it ‘on the pile of 
things to be sold or given away’, illustrating his disparaging attitude to the 
notion of self-improvement.  


• theme of Andrea’s precocious academic achievement is continued with the 
references to her now being two years ahead of her age at school in Canada 
(Chapter 5) and the description of her as a ‘little Einstein’ when she rapidly 
completes her eleven-plus exam.  


• Andrea’s mother reacts with pride when she passes easily but Andrea’s hopes 
of going to grammar school are then dashed when the family have to return to 
Manchester where Andrea will attend a comprehensive school.   


• Andrea’s account of the maths class in Chapter 8 may also be cited by 
candidates as an example of the rigid hierarchy operating at Whitbrook High 
School, with the most conscientious sitting at the front, having ‘arrows of scorn 
aimed at their heads’ by those in the back row.  


• in Chapter 13, Andrea describes her feelings towards the articulate girls in the 
English class, and also her developing friendship with Tamsyn, who sees 
education as a means of improving her social standing by ‘becoming middle-
class.’  


• education is increasingly presented as a way for Andrea to escape her 
background and domestic circumstances, and also as an act of revenge 
against Terry: ‘In our house…homework makes you a rebel’/’The sight of posh 
books made Dad sneer’ (Chapter 14)  


• in Chapter 16, Terry’s reaction to being told that Andrea is ‘university material’ 
is to describe the teacher as a ‘snooty bitch’.  


• in the following chapter, Andrea describes how she is inspired by life at her new 
college, where her opinions and learning are valued and she is not judged for 
what her voice sounds like or where she comes from.  


• transformative power of education is further reinforced when Andrea is 
accepted into Oxford University (Chapter 19): ‘My place at Oxford was not just 
about books; it made me suspect I might be as good a person as anyone else’. 
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Candidates should support their analysis with relevant textual reference. There 
should be some analysis of literary and linguistic features in their response and they 
should consider how meaning has been created. 
 


AO3 All valid contextual comments should be rewarded. 
 
Some of the key contextual points which could be rewarded if used relevantly in 
response to this question include: 
 
• the relationship between education and social class, with education giving the 


prospect of escaping a difficult upbringing 
• the very different attitudes to education demonstrated by different groups: 


Andrea, Tamsyn, the students at Xaverian College and Oxford, many of 
Andrea’s teachers on the one hand; Peter, Terry and many of Andrea’s peers 
at secondary school on the other hand. 
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Truman Capote: In Cold Blood (Penguin Modern Classics) 
 
Q5 (i) Use integrated linguistic and literary approaches to examine how Truman 


Capote presents the Clutter family in this extract. [24] 
 


AO1 Candidates should use coherent written expression within their response. 
Candidates should apply relevant literary and linguistic terminology in their analysis. 
Some literary and linguistic features that candidates may choose to explore include, but 
are not limited to: 
 
• adjectival phrase ‘Always certain’ to describe Mr Clutter’s outlook 
• noun phrase ‘what remained of a finger once mangled by a piece of farm 


machinery’ 
• noun phrase ‘a plain gold band’ to symbolise the Clutters’ marriage 
• asyndetic listing in noun phrase describing Bonnie: ‘a timid, pious, delicate girl’ 
• comparative ‘three years younger’ 
• noun phrase ‘a sizeable Thanksgiving reunion’ 
• quantifier ‘fifty-odd kinfolk’ to illustrate size of extended family 
• parenthesis ‘of whom her father very much approved’ to describe Beverly’s fiancé 
• noun phrase ‘the town darling’ to describe Nancy 
• euphemisms ‘nervous and ‘little spells’ to describe Bonnie’s mental health 
• metaphor ‘shadowed terrain’/’sunlight’ 
• rhetorical question beginning ‘Was it possible…’ 
• noun phrase with religious connotations ‘a blessing of unmarred gratitude’. 


 


AO2 Candidates should select appropriate supporting evidence from the text and apply 
relevant literary and linguistic terminology in their analysis. 
 
Look for and reward all valid interpretations. 
 
• extract begins to establish the author’s and society’s impressions of the Clutter 


family.  
• candidates might take the view that, by describing Herb Clutter first, Capote is 


presenting him as very much at the head of the family and its dominant figure.  
• some might suggest that the mention of Mr Clutter’s injured finger symbolises his 


commitment to hard physical work, with the ‘plain gold band’ suggesting a modest, 
unshowy nature in addition to being a signifier of a long and stable marriage. 


• description of the rest of the Clutter family reinforces the idea that they are an ideal, 
almost perfect family – for example, even though Eveanna, the eldest daughter, 
has moved away and has a family of her own, she still ‘visited Holcomb frequently’.  


• the ‘Thanksgiving reunion’ of ‘fifty-odd kinfolk’ also implies that there is a large 
extended family (‘the Clutter clan’), some of whom are prepared to travel long 
distances, illustrating the closeness of the wider family and also Herb and Bonnie’s 
organisational skills and hospitality, further reinforced by the mention of the 
forthcoming wedding.  


• overall impression created by the first paragraph is that the Clutters are an example 
of the perfect American family, embodying the ‘American Dream’.  


• second paragraph mitigates this somewhat with the reference to Bonnie’s mental 
health but even here there is a suggestion that the situation is improving, through 
Capote’s use of the metaphor of ‘sunlight’ on ‘shadowed terrain’: if the health issue 
is physical rather than mental then it can easily be rectified and there will be 
nothing to spoil Herb Clutter’s ‘unmarred gratitude,’ a noun phrase underlining the 
significance of the family’s religious beliefs. 
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(ii) Go on to explore how Capote presents family life in 1950s America elsewhere 
in In Cold Blood. [16] 
 


AO2 Candidates need to show understanding of the presentation of family life in 1950s 
America in the text as a whole. Candidates are free to discuss a range of examples 
as long as they consider how Capote presents family life. 
 
Look for and reward all valid interpretations. 
 
• it is likely that candidates will largely focus on the presentation of the Clutter 


family and they should have plenty of opportunities to make connections 
between this and the notion of the ‘American Dream’.  


• the Clutters are presented as a perfect family unit with strong kinship ties and a 
commitment to the community in which they live.  


• plenty of evidence in the early parts of Chapter 1 of Herb Clutter’s adherence to 
traditional values – for example, his marriage, work ethic and traditional 
religious values (he makes it clear to Nancy that she will have to end her 
relationship with Bobby because his family are Roman Catholic and the 
Clutters are Methodists). similarly, Nancy is presented as kind, altruistic and 
academically gifted.  


• candidates may explore Capote’s methodology in his careful build-up of the 
Clutters as the ‘perfect’ family unit and may consider how he is attempting to 
influence the reader’s response.  


• they may then move on to consider other examples of families which contrast 
with the presentation of the Clutters – for example, the details of Perry’s 
childhood and upbringing referenced in the ‘biography’ quoted at length in 
Chapter 2 and in other parts of Chapter 2, where Perry’s troubled family 
background is presented as a possible explanation for his later actions.  


• an alternative interpretation is offered by his sister Barbara, whose letter is 
quoted later in the chapter, and candidates may also consider this in their 
analysis.  


 
Candidates should support their analysis with relevant textual reference. There 
should be some analysis of literary and linguistic features in their response and they 
should consider how meaning has been created. 
 


AO3 All valid contextual comments should be rewarded. 
 
Some of the key contextual points which could be rewarded if used relevantly in 
response to this question include: 
 
• ideas about the American Dream, how the Clutter family conform to these ideas 


and how Perry’s family did not. 
• patriarchal attitudes, for example in the presentation of Herb as head of the 


family 
• how Capote’s attitudes and research methods are reflected in his presentation 


of the Clutter family. 
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Andrea Ashworth, Once in a House on Fire (Picador) 
 
Q2 (i) Use integrated linguistic and literary approaches to explore how Andrea 


Ashworth presents different attitudes to education in this extract. [24] 
 


AO1 Candidates should use coherent written expression within their response. 
Candidates should apply relevant literary and linguistic terminology in their analysis. 
Some literary and linguistic features that candidates may choose to explore include, 
but are not limited to: 
 
• noun phrase ‘My secret fear’ 
• parallelism: ‘not posh enough’/’not Catholic enough’ 
• noun phrase ‘a fancy college’ to describe Xaverian 
• noun phrase ‘Marks and Spencer clothes’ as a signifier of Tamsyn’s social 


class 
• metaphor: ‘Left out in the cold’ 
• comparative ‘as smart’ signifying Andrea’s looks in comparison to the other 


prospective students (rather than her intelligence) 
• verb phrase ‘had managed’, implying that Andrea and Tamsyn’s achievement 


was surprising 
• abstract noun ‘punishment’ to suggest the views of their peers about post-


compulsory education 
• asyndetic list beginning ‘Angie was starting out…’ to list the jobs that some of 


their peers have secured. 
 


AO2 Candidates should select appropriate supporting evidence from the text and apply 
relevant literary and linguistic terminology in their analysis. 
 
Look for and reward all valid interpretations. 
 
• the extract highlights dramatically differing views of education. 
• Andrea describes her class-based anxiety that the college is ‘fancy’ and that 


she is not ‘posh enough’ to go there, also believing that she and Tamsyn might 
be judged on their appearances.  


• Andrea is reassured that her appearance on the day of the interview is ‘just as 
smart’ as the other applicants and that the teachers are ‘impressed’ by the fact 
that she and Tamsyn show such academic promise despite attending ‘a rough 
inner city school’ – although there is perhaps also a note of condescension 
here.  


• at end of first paragraph it is also implied that the school are interested only in 
academic achievements: ‘The question of being Catholic never came up’.  


• when Andrea and Tamsyn are accepted at Xaverian, most of their peers react 
with incredulity at their ‘stupidity’ for voluntarily continuing with their education 
instead of making money.  


• list of the various paths taken by the other students, including dropping out of 
school, being sent to Borstal, ‘busy having babies’ and securing low-skilled 
work. General attitude of their peers is that education is a pointless chore and 
that making ‘loads of dosh’ is more important, demonstrating their short-
term/materialistic views. 
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(ii) Go on to discuss attitudes to education in the 1980s elsewhere in Once in a 
House on Fire. [16] 
 


AO2 Candidates need to show understanding of the presentation of education in the text 
as a whole. Candidates are free to discuss a range of examples as long as they 
consider how Ashworth explores this theme. 
 
Look for and reward all valid interpretations. 
 
• candidates may draw on a wide variety of material from Ashworth’s 


autobiography and the likely focus will be on the contrasting views of education 
presented in the text.  


• numerous examples of Andrea’s two stepfathers showing their contempt for her 
reading and learning: even in Chapter 1 there is a description of Peter 
deliberately destroying the book of fairy tales that she had been reading – ‘He 
tore out every single page to the end’ – symbolising his attempts to destroy 
Andrea’s dreams and ambitions which she ultimately realises through her 
education. 


• in Chapter 2 Andrea’s early educational achievements are highlighted when 
she wins a competition at school and is ‘pushed up a year’. The book she wins, 
The Secret Garden, depicts a place ‘where everything was so much more 
bright and shiny than in the world outside’, which candidates might link to the 
idea of education offering Andrea the possibility of escape from her traumatic 
domestic life.  


• however, Peter does not allow her to take it to Canada and puts it ‘on the pile of 
things to be sold or given away’, illustrating his disparaging attitude to the 
notion of self-improvement.  


• theme of Andrea’s precocious academic achievement is continued with the 
references to her now being two years ahead of her age at school in Canada 
(Chapter 5) and the description of her as a ‘little Einstein’ when she rapidly 
completes her eleven-plus exam.  


• Andrea’s mother reacts with pride when she passes easily but Andrea’s hopes 
of going to grammar school are then dashed when the family have to return to 
Manchester where Andrea will attend a comprehensive school.   


• Andrea’s account of the maths class in Chapter 8 may also be cited by 
candidates as an example of the rigid hierarchy operating at Whitbrook High 
School, with the most conscientious sitting at the front, having ‘arrows of scorn 
aimed at their heads’ by those in the back row.  


• in Chapter 13, Andrea describes her feelings towards the articulate girls in the 
English class, and also her developing friendship with Tamsyn, who sees 
education as a means of improving her social standing by ‘becoming middle-
class.’  


• education is increasingly presented as a way for Andrea to escape her 
background and domestic circumstances, and also as an act of revenge 
against Terry: ‘In our house…homework makes you a rebel’/’The sight of posh 
books made Dad sneer’ (Chapter 14)  


• in Chapter 16, Terry’s reaction to being told that Andrea is ‘university material’ 
is to describe the teacher as a ‘snooty bitch’.  


• in the following chapter, Andrea describes how she is inspired by life at her new 
college, where her opinions and learning are valued and she is not judged for 
what her voice sounds like or where she comes from.  


• transformative power of education is further reinforced when Andrea is 
accepted into Oxford University (Chapter 19): ‘My place at Oxford was not just 
about books; it made me suspect I might be as good a person as anyone else’. 
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Candidates should support their analysis with relevant textual reference. There 
should be some analysis of literary and linguistic features in their response and they 
should consider how meaning has been created. 
 


AO3 All valid contextual comments should be rewarded. 
 
Some of the key contextual points which could be rewarded if used relevantly in 
response to this question include: 
 
• the relationship between education and social class, with education giving the 


prospect of escaping a difficult upbringing 
• the very different attitudes to education demonstrated by different groups: 


Andrea, Tamsyn, the students at Xaverian College and Oxford, many of 
Andrea’s teachers on the one hand; Peter, Terry and many of Andrea’s peers 
at secondary school on the other hand. 
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Section B: Non-literary text study


Answer one question in this section.


Each question is in two parts. You must answer both parts.


In part (i), you are required to:
   •  apply concepts and methods from integrated linguistic and literary study
   •  analyse how meanings are shaped.


In part (ii), you are required to:
   •  analyse how meanings are shaped
   •  demonstrate understanding of the significance and influence of the contexts in which texts are
      produced and received.


Either,


Andrea Ashworth: Once in a House on Fire (Picador)


2. The extract below, taken from Chapter 17, describes Andrea and her friend Tamsyn being 
accepted to study for A levels at a sixth form college, and the reactions of some of their peers. 
Read the extract below and complete the tasks which follow.


 My secret fear was that I was not posh enough, as well as not Catholic enough, to go to such a 
fancy college. I was terrified that they would see Tamsyn’s Marks and Spencer clothes and let 
her in, that they would know mine were secondhand, and I would be left out in the cold. But on 
the day of the interview, I looked as smart as everyone else, in a long and clinging greeny-blue 
skirt which made me feel like a mermaid, from the Dress for Less reject shop, topped with an 
ivory blouse that my mother let me have on credit from her catalogue. Instead of turning up their 
noses because we were from Whitbrook Comprehensive, the teachers at Xaverian seemed all 
the more impressed by the promise shown by Tamsyn and me, since we had managed to do 
so well in spite of going to such a rough inner-city school. The question of being Catholic never 
came up, after they had read our school reports. We might be heathens, but we were both 
predicted to get eight or nine O levels, the majority of which promised to be As.


 ‘Gluttons for punishment, or what?’ Mark Harris, like a lot of the kids at school, saw no cause 
for congratulations when he heard that Tamsyn and I had been accepted to study for A levels. 
Most of the fifth year were in awe of our stupidity, not our brains. No one could understand why 
we were so keen to carry on, especially not all the way to university, where we would be stuck 
until we were twenty-one.


 ‘I’d be bored shitless, meself.’ Robbie Carter was already making money as a trainee mechanic, 
fixing cars at the garage where his dad was in charge.


 Some kids had dropped out before the exams to take up jobs in shops or on building sites, 
although it was against the law because they were under sixteen. A few girls were busy having 
babies; Borstal had nibbled away at the number of boys. Getting O levels, everyone agreed, was 
a bit poncy but fair enough if you had it in you; plodding on after that was a sheer waste of time. 
Angie was starting out as a shampooist in the hairdressers on Princess Parkway, Jayne had a 
job at her local chemist’s, Nicky’s mother had signed her up to work at the cashout as soon as 
the new Gateway supermarket was unveiled in Withington.


 ‘Aren’t you dying to get out, like?’ They seemed sorry for me when I let myself in for two more 
years of school: ‘Don’t you want to make loads of dosh?’


 (i) Use integrated linguistic and literary approaches to explore how Ashworth presents 
different attitudes to education in this extract. [24]


 (ii) Go on to explore how Ashworth presents attitudes to education in the 1980s elsewhere in 
Once in a House on Fire. [16]
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Or,


Truman Capote: In Cold Blood (Penguin Modern Classics)


5. In the extract below, taken from Chapter 1 – The Last to see Them Alive, Capote describes 
the Clutter family and their background. Read the extract below and complete the tasks which 
follow.


 Always certain of what he wanted from the world, Mr Clutter had in large measure obtained it. 
On his left hand, on what remained of a finger once mangled by a piece of farm machinery, 
he wore a plain gold band, which was the symbol, a quarter-century old, of his marriage to the 
person he had wished to marry – the sister of a college classmate, a timid, pious, delicate girl 
named Bonnie Fox, who was three years younger than he. She had given him four children – a 
trio of daughters, then a son. The eldest daughter, Eveanna, married and the mother of a boy ten 
months old, lived in northern Illinois but visited Holcomb frequently. Indeed, she and her family 
were expected within the fortnight, for her parents planned a sizeable Thanksgiving reunion of 
the Clutter clan (which had its beginnings in Germany; the first immigrant Clutter – or Klotter, as 
the name was then spelled – arrived here in 1880); fifty-odd kinfolk had been asked, several of 
whom would be travelling from places as far away as Palatka, Florida. Nor did Beverly, the child 
next in age to Eveanna, any longer reside at River Valley Farm; she was in Kansas City, Kansas, 
studying to be a nurse. Beverly was engaged to a young biology student, of whom her father 
very much approved; invitations to the wedding, scheduled for Christmas Week, were already 
printed. Which left, still living at home, the boy, Kenyon, who at fifteen was taller than Mr Clutter, 
and one sister, a year older – the town darling, Nancy.


 In regard to his family, Mr Clutter had just one serious cause for disquiet – his wife’s health. 
She was ‘nervous’, she suffered ‘little spells’ – such were the sheltering expressions used by 
those close to her. Not that the truth concerning ‘poor Bonnie’s afflictions’ was in the least a 
secret; everyone knew she had been an on-and-off psychiatric patient the last half-dozen years. 
Yet even upon this shadowed terrain sunlight had very lately sparkled. The past Wednesday, 
returning from two weeks of treatment at the Wesley Medical Centre in Wichita, her customary 
place of retirement, Mrs Clutter had brought scarcely credible tidings to tell her husband; with 
joy she informed him that the source of her misery, so medical opinion had at last decreed, was 
not in her head but in her spine – it was physical, a matter of misplaced vertebrae. Of course, 
she must undergo an operation, and afterwards – well, she would be her ‘old self’ again. Was it 
possible – the tension, the withdrawals, the pillow-muted sobbing behind locked doors, all due to 
an out-of-order backbone? If so, then Mr Clutter could, when addressing his Thanksgiving table, 
recite a blessing of unmarred gratitude.


 (i) Use integrated linguistic and literary approaches to explore how Capote presents the 
Clutter family in this extract.   [24]


 (ii) Go on to explore how Capote presents family life in 1950s America elsewhere in In Cold 
Blood. [16]
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Truman Capote: In Cold Blood (Penguin Modern Classics) 
 
Q5 (i) Use integrated linguistic and literary approaches to examine how Truman 


Capote presents the Clutter family in this extract. [24] 
 


AO1 Candidates should use coherent written expression within their response. 
Candidates should apply relevant literary and linguistic terminology in their analysis. 
Some literary and linguistic features that candidates may choose to explore include, but 
are not limited to: 
 
• adjectival phrase ‘Always certain’ to describe Mr Clutter’s outlook 
• noun phrase ‘what remained of a finger once mangled by a piece of farm 


machinery’ 
• noun phrase ‘a plain gold band’ to symbolise the Clutters’ marriage 
• asyndetic listing in noun phrase describing Bonnie: ‘a timid, pious, delicate girl’ 
• comparative ‘three years younger’ 
• noun phrase ‘a sizeable Thanksgiving reunion’ 
• quantifier ‘fifty-odd kinfolk’ to illustrate size of extended family 
• parenthesis ‘of whom her father very much approved’ to describe Beverly’s fiancé 
• noun phrase ‘the town darling’ to describe Nancy 
• euphemisms ‘nervous and ‘little spells’ to describe Bonnie’s mental health 
• metaphor ‘shadowed terrain’/’sunlight’ 
• rhetorical question beginning ‘Was it possible…’ 
• noun phrase with religious connotations ‘a blessing of unmarred gratitude’. 


 


AO2 Candidates should select appropriate supporting evidence from the text and apply 
relevant literary and linguistic terminology in their analysis. 
 
Look for and reward all valid interpretations. 
 
• extract begins to establish the author’s and society’s impressions of the Clutter 


family.  
• candidates might take the view that, by describing Herb Clutter first, Capote is 


presenting him as very much at the head of the family and its dominant figure.  
• some might suggest that the mention of Mr Clutter’s injured finger symbolises his 


commitment to hard physical work, with the ‘plain gold band’ suggesting a modest, 
unshowy nature in addition to being a signifier of a long and stable marriage. 


• description of the rest of the Clutter family reinforces the idea that they are an ideal, 
almost perfect family – for example, even though Eveanna, the eldest daughter, 
has moved away and has a family of her own, she still ‘visited Holcomb frequently’.  


• the ‘Thanksgiving reunion’ of ‘fifty-odd kinfolk’ also implies that there is a large 
extended family (‘the Clutter clan’), some of whom are prepared to travel long 
distances, illustrating the closeness of the wider family and also Herb and Bonnie’s 
organisational skills and hospitality, further reinforced by the mention of the 
forthcoming wedding.  


• overall impression created by the first paragraph is that the Clutters are an example 
of the perfect American family, embodying the ‘American Dream’.  


• second paragraph mitigates this somewhat with the reference to Bonnie’s mental 
health but even here there is a suggestion that the situation is improving, through 
Capote’s use of the metaphor of ‘sunlight’ on ‘shadowed terrain’: if the health issue 
is physical rather than mental then it can easily be rectified and there will be 
nothing to spoil Herb Clutter’s ‘unmarred gratitude,’ a noun phrase underlining the 
significance of the family’s religious beliefs. 
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(ii) Go on to explore how Capote presents family life in 1950s America elsewhere 
in In Cold Blood. [16] 
 


AO2 Candidates need to show understanding of the presentation of family life in 1950s 
America in the text as a whole. Candidates are free to discuss a range of examples 
as long as they consider how Capote presents family life. 
 
Look for and reward all valid interpretations. 
 
• it is likely that candidates will largely focus on the presentation of the Clutter 


family and they should have plenty of opportunities to make connections 
between this and the notion of the ‘American Dream’.  


• the Clutters are presented as a perfect family unit with strong kinship ties and a 
commitment to the community in which they live.  


• plenty of evidence in the early parts of Chapter 1 of Herb Clutter’s adherence to 
traditional values – for example, his marriage, work ethic and traditional 
religious values (he makes it clear to Nancy that she will have to end her 
relationship with Bobby because his family are Roman Catholic and the 
Clutters are Methodists). similarly, Nancy is presented as kind, altruistic and 
academically gifted.  


• candidates may explore Capote’s methodology in his careful build-up of the 
Clutters as the ‘perfect’ family unit and may consider how he is attempting to 
influence the reader’s response.  


• they may then move on to consider other examples of families which contrast 
with the presentation of the Clutters – for example, the details of Perry’s 
childhood and upbringing referenced in the ‘biography’ quoted at length in 
Chapter 2 and in other parts of Chapter 2, where Perry’s troubled family 
background is presented as a possible explanation for his later actions.  


• an alternative interpretation is offered by his sister Barbara, whose letter is 
quoted later in the chapter, and candidates may also consider this in their 
analysis.  


 
Candidates should support their analysis with relevant textual reference. There 
should be some analysis of literary and linguistic features in their response and they 
should consider how meaning has been created. 
 


AO3 All valid contextual comments should be rewarded. 
 
Some of the key contextual points which could be rewarded if used relevantly in 
response to this question include: 
 
• ideas about the American Dream, how the Clutter family conform to these ideas 


and how Perry’s family did not. 
• patriarchal attitudes, for example in the presentation of Herb as head of the 


family 
• how Capote’s attitudes and research methods are reflected in his presentation 


of the Clutter family. 
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Section A: Comparative analysis of spoken non-literary texts


Answer Question 1. 


This question is based on all three texts below.


Text A: An extract from a speech delivered on 6 May 2016 by Sadiq Khan, who had just been 
elected Mayor of London.


Text B: An extract from a 2016 vlog entitled ‘The Truth About Living in London’. The speaker, a 
German woman who lives in London, gives her opinions about living in the city and advice 
for those who are thinking about moving there.


Text C: The introduction to a 2017 podcast which guides the listener on a walk around parts of 
London. The podcast is aimed primarily at an American audience and is spoken by Rick 
Steves, who hosts a travel website and produces popular guides for tourists.


  1. Compare and contrast the presentation of attitudes to London in Texts A-C.


 In your response, you are required to:
 • apply concepts and methods from integrated linguistic and literary study
 • analyse how meanings are shaped
 • explore connections between the texts.   [40]


Key to discourse features


word underlining indicates a stressed syllable
(.) a micropause
(1) a timed pause in seconds
/ rising intonation
\ falling intonation


Text A: Extract from Sadiq Khan’s speech (2016)
   \
Thank you London (1) London is the greatest city (.) in the world (.) I am so proud (.) of our 
 \  \
city (.) I am deeply humbled (.) by the hope and trust you have placed in me today (2) I grew 


up (.) on a council estate just a few miles from here (1) back then I never dreamt (.) that 


someone like me could be elected as Mayor of London (1) and I wanna say (.) thank you to 
   / \
every (.) single (.) Londoner for making the impossible (.) possible today (2) I have (.) a 
    / \
burning ambition (.) for London (1) an ambition that will guide me every day as mayor (.) of 


our great city (1) I want (.) every (.) single (.) Londoner to get the opportunities (.) that our 
   /  \
city (.) gave to me (.) and my family (1) the opportunities (.) not just to survive (.) but to thrive 


(.) the opportunities to build a better future (.) for you (.) and your family with a decent 


and affordable home (.) and a comfortable commute you can afford (1) more jobs with better 
  / \  / \
pay (.) not just being safe (.) but feeling safe (.) cleaner air (.) and a healthier (.) city and the 


opportunities for all Londoners (.) to fulfil (.) their potential
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Text B: Extract from a vlog, entitled ‘The Truth About Living in London’ (2016)


  /  /
If you (.) walk around Camden on a Sunday morning after people have been on a night out it 
 / \
is incredibly dirty (.) and I do mean leftover chicken bones and paper and (.) human waste 


on the streets and that is the truth (.) I don’t mind I know it’s gonna be gone I know it’s gonna 
  /  \
be clean but (1) people have crazy parties and I guess (.) to excess (2) so I hope that gives 
 / \
you a little bit of an overview and a bit of a summary about the truth of living in London so (.) 


no money (.) no space um (1) not the healthiest for your lungs but fairly safe and a lot of fun 


and so much fun and so much excitement and every time I go somewhere else I feel I’m 
  /
missing out on life (.) so new festivals new restaurants new openings new cafes new events 
  /  \
new people new areas (.) every single day (.) so (.) like I said all of that outweighs the 


negative points (.) but I did want to tell you so you know what you’re getting yourself into and 


I hope that helped you


Text C: Introduction to a podcast guiding listeners on a walk around parts of London (2017)


London is the Los Angeles, Washington D.C. and New York City of Britain all rolled into one. This walk 
starts with London’s star attraction, continues to its Capitol, passes its answer to the White House and 
ends at its Times Square. Hi, I’m Rick Steves. Thanks for joining me on a walk through Westminster 
from Big Ben to Trafalgar Square. As London’s political centre, the Westminster neighbourhood is 
both historic and contemporary. We’ll see the River Thames, where London was born, pass statues 
and monuments from London’s past, admire the Houses of Parliament where Britain is ruled today 
and take a peek at Number Ten Downing Street, home of the Prime Minister. Allow about two hours 
for this walk as we weave through modern traffic and big city bustle to survey two thousand years of 
fascinating history. Our walk ends at Trafalgar Square, where we’ll stand at the very centre of one of 
the world’s great cities – London.
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Or,


Truman Capote: In Cold Blood (Penguin Modern Classics)


5. In the extract below, taken from Chapter 1 – The Last to see Them Alive, Capote describes 
the Clutter family and their background. Read the extract below and complete the tasks which 
follow.


 Always certain of what he wanted from the world, Mr Clutter had in large measure obtained it. 
On his left hand, on what remained of a finger once mangled by a piece of farm machinery, 
he wore a plain gold band, which was the symbol, a quarter-century old, of his marriage to the 
person he had wished to marry – the sister of a college classmate, a timid, pious, delicate girl 
named Bonnie Fox, who was three years younger than he. She had given him four children – a 
trio of daughters, then a son. The eldest daughter, Eveanna, married and the mother of a boy ten 
months old, lived in northern Illinois but visited Holcomb frequently. Indeed, she and her family 
were expected within the fortnight, for her parents planned a sizeable Thanksgiving reunion of 
the Clutter clan (which had its beginnings in Germany; the first immigrant Clutter – or Klotter, as 
the name was then spelled – arrived here in 1880); fifty-odd kinfolk had been asked, several of 
whom would be travelling from places as far away as Palatka, Florida. Nor did Beverly, the child 
next in age to Eveanna, any longer reside at River Valley Farm; she was in Kansas City, Kansas, 
studying to be a nurse. Beverly was engaged to a young biology student, of whom her father 
very much approved; invitations to the wedding, scheduled for Christmas Week, were already 
printed. Which left, still living at home, the boy, Kenyon, who at fifteen was taller than Mr Clutter, 
and one sister, a year older – the town darling, Nancy.


 In regard to his family, Mr Clutter had just one serious cause for disquiet – his wife’s health. 
She was ‘nervous’, she suffered ‘little spells’ – such were the sheltering expressions used by 
those close to her. Not that the truth concerning ‘poor Bonnie’s afflictions’ was in the least a 
secret; everyone knew she had been an on-and-off psychiatric patient the last half-dozen years. 
Yet even upon this shadowed terrain sunlight had very lately sparkled. The past Wednesday, 
returning from two weeks of treatment at the Wesley Medical Centre in Wichita, her customary 
place of retirement, Mrs Clutter had brought scarcely credible tidings to tell her husband; with 
joy she informed him that the source of her misery, so medical opinion had at last decreed, was 
not in her head but in her spine – it was physical, a matter of misplaced vertebrae. Of course, 
she must undergo an operation, and afterwards – well, she would be her ‘old self’ again. Was it 
possible – the tension, the withdrawals, the pillow-muted sobbing behind locked doors, all due to 
an out-of-order backbone? If so, then Mr Clutter could, when addressing his Thanksgiving table, 
recite a blessing of unmarred gratitude.


 (i) Use integrated linguistic and literary approaches to explore how Capote presents the 
Clutter family in this extract.   [24]


 (ii) Go on to explore how Capote presents family life in 1950s America elsewhere in In Cold 
Blood. [16]
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Section A: Comparative analysis of spoken non-literary texts 
 


Mark allocation 
 


AO1 AO2 AO4 
10 marks 10 marks 20 marks 


 
The mark scheme is intended to inform your judgements regarding a candidate’s response. 
It is by no means indicative of what he/she must include, neither is it an exhaustive list. Look 
for and reward valid, alternative readings which have merit and are supported by references 
to the texts. 
 
In their response candidates are required to: 
 
• apply concepts and methods from integrated linguistic and literary study  
• analyse how meanings are shaped  
• explore connections between the texts. 
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1. Using integrated linguistic and literary approaches, compare and contrast the 
presentation of attitudes to London in Texts A – C.  [40] 


 
The following guidelines contain indicative content and possible approaches 
candidates may use in their response. The mark scheme, however, should not be 
regarded as a checklist. Candidates are free to choose any approach that can be 
supported by evidence, and they should be rewarded for all valid interpretations of 
the texts. Candidates can (and will most likely) discuss parts of the texts other than 
those mentioned in the mark scheme. 


 
 Text A: Text B: Text C: 
AO1 Some literary and linguistic 


features that candidates 
may choose to explore: 
 
• superlative ‘greatest’ 


with stress on first 
syllable 


• declarative utterance 
‘London is…’ 


• intensifier ‘so’ 
• adjective ‘proud’ 
• shift from first person 


singular pronoun ‘I’ to 
first person plural 
possessive determiner 
‘our’ 


• adverbial of manner 
‘deeply’ 


• syndetic pairing of 
abstract nouns ‘hope’ 
and ‘trust’ 


• second person plural 
pronoun ‘you’ to indicate 
the electorate 


• adverbial ‘just’ 
• stress on determiner 


‘few’ 
• deictic expression ‘here’ 
• shift to past tense ‘Back 


then I never dreamt’ 
• non-standard form 


‘wanna’ 
• repetition of noun phrase 


‘every single Londoner’ 
with pattern on stress on 
first syllable of each 
word 


• metaphorical noun 
phrase ‘a burning 
ambition’ 


• modal auxiliary ‘will’ 
• pre-modifying adjective 


‘great’ in noun phrase 
‘our great city’ 


Some literary and linguistic 
features that candidates 
may choose to explore: 
 
• use of present tense 


throughout 
• conditional ‘If’ 
• second person ‘you’ 
• proper noun ‘Camden’ 
• adverbial ‘incredibly’ 
• stress on auxiliary verb 


‘do’ 
• syndetic listing of 


concrete noun phrases  
• stress on abstract noun 


‘the truth’ 
• parallelism/repetition of 


‘I know it’s’ 
• pejorative adjective 


‘crazy’ and abstract 
noun ‘excess’ 


• repetition of stressed 
abstract noun ‘truth’ 


• parallelism ‘no 
money’/’no space’ 


• filler ‘um’ followed by 
timed pause 


• negated superlative ‘not 
the healthiest’ 


• adjective ‘safe’ modified 
by adverbial of degree 
‘fairly’ 


• stressed intensifier ‘so’ 
• parallelism ‘so much fun 


and so much 
excitement’ 


• repetition of co-
ordinating conjunction 
‘and’ 


• asyndetic listing of noun 
phrases beginning with 
the pre-modifier ‘new’ 


• noun phrase ‘every 
single day’ 


Some literary and 
linguistic features that 
candidates may 
choose to explore: 
 
• use of present 


tense throughout 
• proper nouns ‘Los 


Angeles, 
Washington D.C. 
and New York City’ 
in syndetic list 


• deictic ‘this’ 
• noun phrase ‘star 


attraction’ 
• proper nouns 


‘Capitol’, ‘White 
House’ and ‘Times 
Square’ 


• informal phatic 
utterance ‘Hi’ 


• first person ‘me’ 
• proper nouns 


‘Westminster’, Big 
Ben’, ‘Trafalgar 
Square’ 


• noun phrase 
‘London’s political 
centre’ 


• antithesis of 
adjectives ‘historic 
and contemporary’ 


• personification 
‘born’ 


• verbs ‘see’, 
‘admire’, ‘take a 
peek’ 


• imperative ‘Allow’ 
• noun phrases 


‘modern traffic’, 
‘big city bustle’ 


• first person plural 
possessive 
determiner ‘Our’ 
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• repetition of plural 
abstract noun 
‘opportunities’ 


• parallelism ‘me and my 
family’/’you and your 
family’ 


• alliteration ‘comfortable 
commute’ 


• stative verbs ‘being’ and 
‘feeling’ 


• comparatives ‘cleaner’ 
and ‘healthier’ 


• stress on determiner ‘all’. 


• co-ordinating 
conjunction ‘but’ 


• second person 
‘you’/’you’re’/’yourself’ at 
end. 


• noun phrase ‘one 
of the world’s great 
cities’. 


Candidates should use coherent written expression within their response 
AO2 Candidates may choose to 


explore: 
 
• the declarative ‘London is 


the greatest city in the 
world’ indicates certainty 
about his opinion 


• the connotations of the 
mixture of pronouns in 
the first few lines: ‘I’ to 
emphasise the personal 
nature of his speech; ‘our 
city’ to imply togetherness 
with his audience; ‘you’ to 
thank the electorate who 
have just voted for him 


• the mention of growing up 
‘on a council estate just a 
few miles from here’ 
suggests that London 
gives all its citizens, even 
those from ‘humble’ 
backgrounds, the chance 
to achieve power and 
status – underlined by the 
repeated mentions of 
‘opportunities’ 


• the sense that Khan is 
repaying London for the 
opportunities that he and 
his family benefitted from 


• towards the end of the 
speech, the speaker 
shifts towards making 
promises for the future – 
although they are quite 
vague (e.g. ‘affordable’ 
and ‘better pay’ are not 
quantified). 


Candidates may choose to 
explore: 
 
• the use of second 


person at the start to 
help the listener 
visualise the 
experience 


• proper noun ‘Camden’ 
adds 
specificity/authenticity 


• the stresses in the 
adjectival phrase 
‘incredibly dirty’ to 
suggest the speaker’s 
disgust 


• syndetic listing of noun 
phrases makes this 
more concrete and 
specific 


• ‘to excess’ suggests a 
moral judgement on 
those responsible, but 
slightly mitigated by ‘I 
guess’ 


• definite article ‘the’ and 
abstract noun ‘truth’ 
emphasises that the 
vlog has authority, 
which is based on 
personal experience  


• filler ‘um’ immediately 
followed by 1 second 
pause suggests that 
the speaker may be 
reluctant to make a 
further criticism of 
London, underlined by 
mitigation ‘not the 
healthiest’  


• repetition of ‘and’ may 


Candidates may 
choose to explore: 


 
• the use of the 


names of 
American cities 
and landmarks to 
make the podcast 
more relatable for 
the target audience 


• ‘…its answer to’ 
implies that the US 
landmarks are the 
originals and the 
London ones are 
copies 


• the greeting ‘Hi, 
I’m Rick Steves’ is 
friendly and adds 
authority as the 
speaker is a well-
known tourist 
guide 


• emphasis on 
contrasts – ‘both 
historic and 
contemporary’ to 
suggest variety of 
appeal to visitors 


• use of ‘we’ll see’ to 
imply that the 
speaker is 
physically 
accompanying the 
listener on the walk 


• continued 
juxtaposition of 
‘London’s past’ 
with ‘today’, 
emphasising 
continuity 
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suggest child-like 
excitement 


• asyndetic listing of 
series of noun phrases 
pre-modified with the 
adjective ‘new’ 
suggests wide and 
constantly changing 
variety of activities in 
London 


• ‘what you’re getting 
yourself into’ illustrates 
that the text is aimed at 
a precisely-defined 
target audience – those 
considering moving to 
London. 


• ‘Allow about two 
hours’ further 
suggests authority 
as the speaker 
knows how long it 
will take 


• ‘Big city bustle’ 
could be read as a 
euphemism 


• noun phrase ‘two 
thousand years of 
fascinating history’ 
as a clear selling 
point for the target 
audience. 


AO4 Candidates need to demonstrate awareness of the similarities and differences 
between the three texts. 
 
• Candidates should compare and contrast the texts in terms of style, attitudes and 


meanings. 
• Candidates are likely to make connections in terms of literary and linguistic 


features used – well-informed responses will link those features to meaning and 
make more meaningful connections. 


• The majority of candidates are likely to make connections in terms of context and 
how it affects the way that London is represented by the speaker. 


• Well-informed responses may connect the texts in terms of more demanding 
contextual factors. 


 
• Reward all valid and meaningful connections. 
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Assessment Grid for Component 3 Section A: Comparative analysis of spoken 
non- literary texts 


 


Band 


AO1 
Apply concepts and methods 
from integrated linguistic and 
literary study as appropriate, 


using associated terminology and 
coherent written expression 


(10 marks) 


AO2 
Analyse ways in which 


meanings are shaped in texts 
 
 
 


(10 marks) 


AO4 
Explore connections across texts, 
informed by linguistic and literary 


concepts and methods 
 


(20 marks) 


5 


9-10 marks 
• thorough knowledge, 


understanding and insights 
gained from integrated study 


• sophisticated and purposeful 
application of concepts and 
methods; apt textual support 


• accurate and precise use of 
terminology 


• effectively organised 
response 


• confident and fluent 
expression 


9-10 marks 
• perceptive analysis of how 


language choices, form and 
structure affect meaning 


• mature and assured 
reading of texts 


• confident understanding of 
and appreciation of writers’ 
techniques 


17-20 marks 
• astute and illuminating 


connections between unseen 
texts, including comments on 
style, attitudes etc. 


• confident connections between 
text genres 


• purposeful and productive 
comparisons 


4 


7-8 marks 
• clear evidence of integrated 


study 
• purposeful use of terminology 
• clearly understands and 


applies relevant concepts and 
methods 


• coherent written expression 
• well organised response 


7-8 marks 
• sustained analysis of how 


language choices, form and 
structure affect meaning 


• thoughtful reading of texts 
• secure reading of implicit 


meaning 
• sound understanding of 


literary/linguistic features 


13-16 marks 
• secure exploration of connections 


between unseen texts 
• secure understanding of 


connections between text genres 
• well-selected points of 


comparison and/or contrast 


3 


5-6 marks 
• some evidence of integrated 


study 
• reasonable use of terminology 
• some understanding of 


literary/linguistic concepts and 
methods, not always relevant 


• generally coherent written 
expression 


• clearly organised 


5-6 marks 
• sensible analysis of how 


language choices, form and 
structure affect meaning, 
though may not always be 
sustained 


• sensible reading of texts 
• sensible reading of implicit 


meaning 
• sensible understanding of 


literary/linguistic features 


9-12 marks 
• sensible exploration of 


connections between unseen 
texts 


• sensible understanding of 
connections between text genres 


• reasonable selection of points for 
comparison and/or contrast 


2 


3-4 marks 
• basic evidence of integrated 


study 
• basic use of key terminology, 


though may include some 
inaccuracy 


• basic understanding of 
concepts and methods 


• lapses in quality of written 
expression 


• straightforward organisation 


3-4 marks 
• basic analysis of how 


language choices, form and 
structure affect meaning 


• awareness of key linguistic/ 
literary features 


• straightforward 
understanding of texts with 
some generalisation and 
simplification 


5-8 marks 
• basic exploration of connections 


between unseen texts 
• some understanding of 


connections between text genres 
• points of comparison and/or 


contrast may be tenuous at 
times, or a tendency to be 
superficial 


1 


1-2 marks 
• limited evidence of integrated 


study 
• limited application of concepts 


and methods 
• irregular use of terminology 
• frequent lapses in clarity 
• response may lack 


organisation 


1-2 marks 
• limited awareness of how 


some of the most obvious 
choices in language, form, 
structure and vocabulary 
create basic meaning 


• superficial analysis of texts 


1-4 marks 
• limited exploration of connections 


between unseen texts 
• limited evidence of understanding 


of basic points of comparison 
and/or contrast; texts may be 
discussed individually and 
unevenly 


• limited understanding of text 
genres 


0 0 marks: response not worthy of credit or not attempted 


 












Sticky Note

AO2 Secure overview



Sticky Note

AO1 Terminology



Sticky Note

AO2 Secure comment on meaning



Sticky Note

AO1 Terminology



Sticky Note

AO2 Sensible reading



Sticky Note

AO1 Terminology



Sticky Note

AO1 Terminology



Sticky Note

AO2 Sensible comment on language choice



Sticky Note

AO1 Terminology







Sticky Note

AO1 Terminology



Sticky Note

AO2 Sensible comment on meaning



Sticky Note

AO2 Secure



Sticky Note

AO1 Terminology



Sticky Note

AO1 Terminology



Sticky Note

AO1 9/12 Purposeful use of a good range of terminology



Sticky Note

AO2 8/12 Thoughtful and sensible reading of extract



Sticky Note

Total mark 17/24







Sticky Note

AO3 Broad context - production of text



Sticky Note

AO2 Sound overviews - mentions several examples of families in the text



Sticky Note

AO3 Relevant context



Sticky Note

AO2 Secure comment on meaning



Sticky Note

AO3 Relevant context



Sticky Note

AO2 Secure



Sticky Note

AO2 Range of points covered - moves on to look at another family







Sticky Note

AO3 Context - production of text



Sticky Note

AO2 Sensible



Sticky Note

AO2 Sensible discussion of linguistic features and their impact



Sticky Note

AO3 Awareness of context







Sticky Note

AO2 6/8 Thoughtful and sensible readings. Good range of points covered (different families)



Sticky Note

AO3 5/8 Sound awareness of the influence of some relevant contextual factors



Sticky Note

Total mark 11/16







































































































Sticky Note

AO2 Shows awareness of text purpose



Sticky Note

AO4 Awareness of broad contrasts between text purposes



Sticky Note

AO1 Terminology - but needs to be supported by example of feature



Sticky Note

AO2 Basic point about meaning







Sticky Note

AO2 vague



Sticky Note

AO1 Terminology



Sticky Note

AO2 Possibly valid point but needs further discussion



Sticky Note

AO2 Vague/unclear point about meaning - needs further analysis/explanation



Sticky Note

AO4 Identifies contrast



Sticky Note

Candidates should avoid using terms such as 'written' - this text is a transcript of a spoken text



Sticky Note

AO1 Terminology



Sticky Note

AO1 Terminology



Sticky Note

AO2 Over-reliance on the vague/generalised terms 'positive' and 'negative' to describe attitudes



Sticky Note

Inaccurate - there are several pauses indicated in the transcript







Sticky Note

AO4 Contrast identified



Sticky Note

AO1 Terminology



Sticky Note

AO1 Terminology



Sticky Note

AO2 Vague/undeveloped - what are the 'speaker's ideas' and how do the proper nouns 'reinforce' them?



Sticky Note

AO1 Terminology



Sticky Note

AO2 How?



Sticky Note

AO1 Terminology



Sticky Note

AO2 Shows awareness of genre



Sticky Note

AO1 Terminology



Sticky Note

AO1 Concepts/methods



Sticky Note

AO4 Link identified



Sticky Note

AO1 Terminology



Sticky Note

e.g.?



Sticky Note

AO1 Terminology







Sticky Note

AO2 Basic



Sticky Note

AO1 Terminology



Sticky Note

AO4 Contrast identified



Sticky Note

AO1 Terminology



Sticky Note

AO2 Basic



Sticky Note

Doubtful point - needs further evidence/explanation



Sticky Note

AO1 Terminology



Sticky Note

AO2 Sensible point about meaning



Sticky Note

AO1 Terminology



Sticky Note

Becomes descriptive







Sticky Note

Misunderstanding - text C is not a conversation



Sticky Note

AO1 Terminology



Sticky Note

AO1 Terminology



Sticky Note

Unclear



Sticky Note

Unclear



Sticky Note

AO1 Terminology



Sticky Note

AO2 Secure comments on meaning



Sticky Note

Inaccurate







Sticky Note

AO1 Terminology



Sticky Note

AO1 Terminology



Sticky Note

AO2 Sensible point



Sticky Note

AO1 Terminology



Sticky Note

AO2 Basic



Sticky Note

Conclusion mostly repeats points from earlier on



Sticky Note

AO1 5/10 Reasonable use if terminology but with lapses in quality of written expression



Sticky Note

AO2 4/10 Mostly basic analysis with sensible points in places. Some misreadings/misconceptions



Sticky Note

AO4 7/20 Basic exploration of connections between texts - links are identified but not explained or analysed in any detail



Sticky Note

Total mark 16/40
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Section B: Non-literary text study


Answer one question in this section.


Each question is in two parts. You must answer both parts.


In part (i), you are required to:
   •  apply concepts and methods from integrated linguistic and literary study
   •  analyse how meanings are shaped.


In part (ii), you are required to:
   •  analyse how meanings are shaped
   •  demonstrate understanding of the significance and influence of the contexts in which texts are
      produced and received.


Either,


Andrea Ashworth: Once in a House on Fire (Picador)


2. The extract below, taken from Chapter 17, describes Andrea and her friend Tamsyn being 
accepted to study for A levels at a sixth form college, and the reactions of some of their peers. 
Read the extract below and complete the tasks which follow.


 My secret fear was that I was not posh enough, as well as not Catholic enough, to go to such a 
fancy college. I was terrified that they would see Tamsyn’s Marks and Spencer clothes and let 
her in, that they would know mine were secondhand, and I would be left out in the cold. But on 
the day of the interview, I looked as smart as everyone else, in a long and clinging greeny-blue 
skirt which made me feel like a mermaid, from the Dress for Less reject shop, topped with an 
ivory blouse that my mother let me have on credit from her catalogue. Instead of turning up their 
noses because we were from Whitbrook Comprehensive, the teachers at Xaverian seemed all 
the more impressed by the promise shown by Tamsyn and me, since we had managed to do 
so well in spite of going to such a rough inner-city school. The question of being Catholic never 
came up, after they had read our school reports. We might be heathens, but we were both 
predicted to get eight or nine O levels, the majority of which promised to be As.


 ‘Gluttons for punishment, or what?’ Mark Harris, like a lot of the kids at school, saw no cause 
for congratulations when he heard that Tamsyn and I had been accepted to study for A levels. 
Most of the fifth year were in awe of our stupidity, not our brains. No one could understand why 
we were so keen to carry on, especially not all the way to university, where we would be stuck 
until we were twenty-one.


 ‘I’d be bored shitless, meself.’ Robbie Carter was already making money as a trainee mechanic, 
fixing cars at the garage where his dad was in charge.


 Some kids had dropped out before the exams to take up jobs in shops or on building sites, 
although it was against the law because they were under sixteen. A few girls were busy having 
babies; Borstal had nibbled away at the number of boys. Getting O levels, everyone agreed, was 
a bit poncy but fair enough if you had it in you; plodding on after that was a sheer waste of time. 
Angie was starting out as a shampooist in the hairdressers on Princess Parkway, Jayne had a 
job at her local chemist’s, Nicky’s mother had signed her up to work at the cashout as soon as 
the new Gateway supermarket was unveiled in Withington.


 ‘Aren’t you dying to get out, like?’ They seemed sorry for me when I let myself in for two more 
years of school: ‘Don’t you want to make loads of dosh?’


 (i) Use integrated linguistic and literary approaches to explore how Ashworth presents 
different attitudes to education in this extract. [24]


 (ii) Go on to explore how Ashworth presents attitudes to education in the 1980s elsewhere in 
Once in a House on Fire. [16]




















































